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Abstract 
Although Howard Gardner’s Theory of Multiple Intelligences bloomed 30 years ago and it is now largely used in education 
worldwide, in Romania there is still little use of it. Unfortunately most teachers and parents still worship the IQ narrow approach 
and almost completely neglect the other types of intelligence. Our research proves that even if there are some open minded 
educators who would like to put T.M.I. into practice in their schools, they are prevented by the national curriculum and 
standardized evaluation mainly, so that only few private schools in Romania use T.M.I. approach at present mostly with extra-
curricular activities.  
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1. Introduction 
The latest quick and profound development in technology as well as the continuous global population growth will 
determine in the near future more and more changes at the society level to which the students should be prepared as 
soon as possible. We have chosen to study how Theory of Multiple Intelligences is applied in Romanian schools 
with students aged between 10 and 14 as it seems to us that this is the moment when the big gap appears. If during 
the first five years (grades 0 to 4) the teacher still has the time and room to approach the children from the 
perspective of all the 8 intelligences, starting with the 5th grade everything changes dramatically: the curriculum 
becomes overloaded with information so that there is a rush to cover it with no time for alternative teaching and 
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assessing methods but almost invariably using frontal teaching and test evaluation, involving only the linguistic and 
the logical-mathematical intelligences. There is also almost no cooperation among teachers, no multidisciplinary 
approach and students are usually taught some mere subjects, but no disciplines, in the sense that they are not taught 
the main principles of a field and the main thinking strategies of that field but only pieces of information and details 
which are usually forgotten after that. Likewise, there is no connection done between theory and the real life. Our 
paper is a case study research defended in June 2013 as a master thesis and it aims to analyze how Theory of 
Multiple Intelligences is applied with Romanian students aged 10 to 14, in order to identify some advantages and 
criticism to it and also some possible changes into the Romanian education system so that to broaden T.M.I. 
application in schools. We welcome Howard Gardner’s vision of an unique profile of intelligences which gives each 
person the oneness just like there are not two similar songs made out of the same 8 musical notes and we agree with 
Gardner (1998) when he says "I balk at the unwarranted assumption that certain human abilities can be arbitrarily 
singled out as intelligence while others cannot", in "A Reply to Perry D. Klein's 'Multiplying the problems of 
intelligence by eight'", Canadian Journal of Education 23 (1): 96–102 .  
2. Research Methodology 
2.1. Research question 
We were interested in studying how T.M.I. was applied in Romanian schools with students aged between 10 and 
14. Our hypothesis is that Theory of Multiple Intelligences might generate a great variety of gains if applied in 
school (at the following levels: teaching, learning and evaluation, teachers’ body and school community as a whole) 
but in Romania it is far too little used for the moment.  
2.2. Literature review 
In order to learn more about basic theories and related literature on multiple intelligences a literature review was 
done. The theoretical framework of our paper is given mainly by Gardner’s Frames of Mind book from 1983 and by 
all his other books translated into Romanian so far and we retained as key concepts: the 8 specific intelligences 
rather  than a single general ability, a symbolic code associated to each intelligence, the criteria to define an 
intelligence , the VAK learning style, the teaching based on student approach . We have also studied Thomas 
Armstrong’s guide for multiple  intelligences for kids , various research papers such as Davis, K., Christodoulou, J., 
Seider, S., Gardner, H. (2011), the model of New City School from St Louis, MO., USA , (Hoerr, 2003), as well as 
how T.M.I. was integrated into China education system (Chen, 2006; Shen , 2006) and into the Romanian one 
(Vârtop, 2009; Păcurari, 2009; Singer, F.M., Sarivan, L. , 2009). 
2.3. Research method 
In  order  to  test  our  hypothesis,  a  case  study  with  a  design  for  multiple  cases  was  used  as  it  was  the  most  
appropriate to study in-depth the theory application in its existing context. The analysis units were two elementary 
schools from Bucharest : Little London School (a private school in compliance with  the national curriculum which 
clearly states in its mission the use of T.M.I. as a key factor for the education process) and School no. 189 (a public 
school which does not implement T.M.I.). Each school was subject of an individual case study, but our research as a 
whole uses a design for multiple cases. Our case study had the following objectives: 1. to draw a picture as real as 
possible about how T.M.I. is applied in the Romanian schools with students aged between 10 and 14; 2. to identify 
some obstacles which prevent the application of T.M.I. in Romanian schools ; 3. to identify future directions of 
intervention in order to extend the application of T.M.I. in the Romanian education system. A strict protocol was 
used according to Yin (2005, pp.90-100) which gives the study an increased fidelity and also guided the data 
collection for the two individual  studies, even if these were parts of a study with multiple cases.  
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2.4. Data collection 
We used data triangulation so we approached multiple sources of information in order to increase the validity of 
our study: interviews with teachers, written questionnaires from students, direct observation, school documents 
analysis (yearly school reports, websites, the Facebook page of the school if existed, school magazines, mass media 
interviews of school representatives, monthly time tables, extra school activities offers, various artifacts sustaining 
T.M.I) as well as the research on the database of the National Authority of Qualifications, the database of the latest 
10 years Ph.D. theses at the University of Bucharest and research on the internet about the training offers of the 
County Centers for Teachers’ Training . The principles underlying the process of data collection were: 1. the use of 
multiple  sources  of  proofs,  2.  the  creation  of  a  database  of  the  study 3.  keeping a  logical  sequence  of  the  proofs.  
Principle 1 and 3 also increase the construct validity of the study. The collaboration with the two schools was very 
good. In spite of their heavy workload the teachers offered us a lot of support. At Little London School we spent 2 
days, first to plan and then to make the interviews . Unfortunately it was not possible to assist the students with the 
questionnaires  so  we  waited  to  be  sent  to  us  later  filled  in.  At  School  no.  189  we  spent  only  one  day  when  we  
applied the questionnaires and also had some discussions with some teachers.  
2.5. Data analysis 
The strategy used to analyze the data was the technique of comparative synthesis which is specific for the 
analysis of multiple cases. Being an explorative study no interest for causal affirmation existed, but the 
preoccupation for the internal validity can be extended to the general problem of the deductions together with 
building some explanations and approaching of alternative explanations.   
Table 1. Schools’ comparison 
Criteria Little London 
School 
School no. 189 
No. of teachers 22+14 31 
No. of primary teachers 11 16 
No. of teachers who apply T.I.M. 
No of students aged 10-14 
Average no.of students in a classroom 
Foundation year 
Year T.I.M. is applied 
Environment 
Teaching methods using T.I.M 
Working methods using T.I.M. 
Evaluation methods using T.I.M. 
T.I.M. trainings for teachers 
Time table 












internal 4 hours  
training 
national curriculum, 
after school and 
extra school 
activities 
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Meetings with parents 
Written reports from school to the 
parents 
Facebook school page 
School website 
applying T.I.M. 
many and diverse, 
parents have their 
own committee with 





few, there are no 
parents’ initiatives, they 





2.5.1. Interviews analysis 
The contact persons were the teachers responsible for teachers’ training in their schools. We had interviews with 
both  of  them as  well  as  with  some of  their  colleagues  .  The  teachers  from Little  London allowed us  to  record  the  
conversations but the teachers from the public school did not agree to that. At Little London School we had one hour 
discussions with the Science teacher (Biology-Geography, first year at Little London School and 5 years of teaching 
in public schools), the English teacher (2nd year of teaching at Little London and 10 years of teaching in public 
schools and abroad) and a teacher from the 2nd grade  (  2nd year of teaching at Little London and public schools 
before).  
We found out that in the Romanian  public schools there is no chance to apply T.M.I. at present, due to many 
obstacles such as: big number of students in a classroom (optimum would be 12 maximum 15),  lack of didactic 
resources, overloaded curriculum, national standard evaluations, unattractive handbooks , underpaid teaches, not 
enough time for thinking of how to apply the content of the lesson in a particular way for each student, absence of 
trainings on T.M.I. but instead theoretical useless trainings organized by the County Centers for Teachers’ Training; 
being a private school which follows the national curriculum, at Little London School it is also difficult to apply 
T.M.I. and that is why T.M.I. is applied more inside the Clubs and extra-curricular activities and especially within 
the frame of the monthly multidisciplinary topics; with students aged 10 to 14 teachers can apply T.M.I. in the 
classroom approximately 30% of the time or even less, while with the kids aged 6-7 to 9 , 80% of the time; in order 
to identify the profile of the students’ intelligences there is no need for any tool but the experience of the teacher, the 
“teacher’s instinct”; a big advantage of T.M.I. is that the teacher understands better a student’s need for moving let’s 
say or for expressing himself/herself through an artistic way and does not put them all anymore into a Procust’ bed; 
the evaluation methods used most are tests and very seldom projects. But they use a lot visual teaching methods, 
didactic resources , the work in small groups and parents appreciate T.M.I.  
At School no. 189 we have discussed with a Romanian teacher and an English teacher. T.M.I. is not applied here 
and there are only very few teachers who have heard of this theory but only at a descriptive level. Still, the 
Romanian teacher somehow proved to apply T.M.I. in an intuitive way: working in small groups, various projects, 
practicing  interpersonal intelligence, trips and classes outside school, theatre and music and films to fix the 
information. But she can do that only 10% of the time due to various reasons: there are too many students in a class, 
too much information , parents perceive theatre and music as a waist of time and are concerned that with these 
alternative methods their kids won’t have the expected performances at the national evaluations. The English teacher 
uses only traditional teaching methods and complained all the time about the students being naughty and noisy and 
not interested and too many in a class. Parents come seldom to school and one cannot talk about a relationship with 
them and there is also a  lack of teaching resources. 
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2.5.2. Questionnaires analysis 
From Little London School we have got 10 filled in questionnaires out of the 45 left there (2 students from the 4th
grade, 2 students from the 6th grade  and  6  students  from  the  7th grade). At School no. 189 we have applied 51 
questionnaires to a 4th grade, a 5th grade, a 6th grade and a 7th grade classrooms. All the students were very interested 
. As a first observation, none of them knew the name of the author of T.M.I. nor their profile of intelligences which 
demonstrates that the information remained only at the teachers’ level who seem to have not communicated too 
much of this theory to their students. 
The favourite subject of the students of School no 189 is Sports . Besides being described as funny and relaxing, 
we found out that the main sport here is volleyball, that is a team sport which indirectly consolidates the 
interpersonal intelligence and facilitates the cohesion of the group , with benefic results on the students. They also 
mentioned the extra-curricular activities, which are described as diverse, interesting and again relaxing. The main 
preferences of the students at Little London School are Mathematics and sciences. Teachers, colleagues and extra-
curricular activities are on top at both schools, but at Little London School there are also mentioned the teaching 
methods. Teachers from Little London School are described as being: sympathetic, love to teach, make sure you 
understand what they teach, interact with the students and use the PC, are very nice, just like our friends. Teachers 
from School no 189 are described as friendly (some), well prepared, sympathetic, spontaneous, give good pieces of 
advice, teach well, are helpful, supporting.   
Funny interactive team work is the favourite working method in the classroom for students from both schools, 
but at Little London they also mentioned the experiment. Regarding the evaluation methods, at both schools the 
classic tests or oral evaluation were mentioned and only 1 or 2 students from each school also named the projects or 
portofolios. At School no. 189 students’ favourite teaching methods are explanation, writing after dictation, writing 
on the blackboard but also exploration or deduction, while at Little London School the most appreciated were the 
interactive methods, PPT, interesting explanations and writing on the blackboard. Most of the students already have 
at least one potential profession in mind from a variety of fields for their future career and almost all defined an 
intelligent person mentioning both cognitive and behavioral aspects and also good emotion management and 
humour. Finally, less than half of the students from the Little London School felt no need to express some thoughts 
or emotions  at the end of the questionnaire in the space provided, while at least half of the students from School no 
189 chose to write down some personal impressions. Generally all the students appreciated the questionnaire as 
being an interesting one which makes one ask himself/herself questions.  
3. Conclusions  
x Our hypothesis was right :T.M.I. is indeed a way to approach the didactic activity with great advantages both at 
students’ level – by increasing their motivation and academic results (Vârtop , 2009), and at teachers’ 
(developing cooperation) and parents’ and contributes to create an authentic school community. Unfortunately in 
Romania this theory is still little known and especially at a descriptive level and therefore little applied . 
x Even at private schools there are difficulties in applying T.M.I . and traditional methods of teaching are still 
preferred from various reasons.  
x Even if the teachers do apply T.M.I. in the classroom, they do not communicate much of it to the students . 
x For the moment it seems that T.M.I. can be best implemented in schools within the extra-curricular activities or at 
primary school level,  while with kids aged 10 to 14 it is more difficult due to some obstacles such as: big number 
of students in a classroom, lack of school resources, overloaded curriculum, standard national evaluations, 
parents’ lack of education towards modern ways of teaching, teachers’ lack of motivation . 
As a natural step forward towards supporting T.M.I. in schools we thought that it would be interesting and very 
helpful to create in Romania a community of teachers who apply T.M.I. by implementing a pilot program of 
enhancing T.I.M., promoted at national level and coordinated at the local level by the school counselor. This idea 
will be hopefully developed into a future Ph. D. research.  
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